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Summary 

Springfield’s mantra that ‘each child is precious and unique’ shines through everything the 

school does. There is a palpable sense of care for each and every pupil, underpinned by an 

in-depth understanding of their starting points, interests and any difficulties they may face. 

To be a pupil here is to be well and truly known and appreciated as an individual.  

It is no wonder then that pupils love coming to school. The sense of anticipation as they 

arrive and look forward to the day ahead is unmistakeable. It is testament to the high regard 

the school is held in that even when families move out of the area they are willing to travel to 

keep their child at Springfield.    

Children get off to a flying start in early years. The nurturing ethos helps them to settle 

quickly. Children’s interest and imagination are sparked by the appealing activities on offer. 

Adults’ focus on personal and social development sets them up well for the next stage.   

Leaders are undoubtedly committed to giving pupils what they need to ‘make their own way 

in the world and to be the very best they can be’. Any changes are always carefully 

considered and in the best interests of pupils. This is evident in the positive effect of work to 

refine the teaching of reading, writing and mathematics. Developing pupils’ speaking and 

listening skills has given them the wherewithal to explain their thinking and respect others’ 

ideas.   

The wider curriculum has been sharpened by subject leaders working collaboratively with 

staff to agree what must be taught and when. It is being taught for the first time this year. 

Unsurpisingly, therefore, there is more to do to check that the order of learning is spot on 

and that the curriculum is consistently taught well. There is a need to further develop subject 

leaders to monitor and to check pupils are understanding and remembering key learning.     

Springfield is a highly inclusive school where no-one misses out. Leaders go the extra mile 

to overcome barriers so that pupils can learn alongside their classmates and fully participate 

in other opportunities. Staff are committed to giving every pupil the best start they possibly 

can. Multi-lingual learners are well supported, as are pupils who are eligible for Jersey 

Premium and pupils with special educational needs and/or disabilities (SEND). What is 

missing at times, though, is challenge for pupils who are capable of being stretched to 

achieve more. 
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Contextual information 

▪ Springfield Primary is a one-form entry school for pupils aged 3 to 11 years. There are 

206 pupils on roll. Of these, 26 are children in the nursery class.  

▪ The school achieved the silver level of the Rights Respecting Schools Award in 2023. 

This recognises and celebrates how it is embedding the principles of the UN Convention 

on the Rights of the Child into their ethos and curriculum. 

▪ Around 2 in 5 pupils are eligible for Jersey Premium, which is much higher than the 

Island average. The proportion of pupils who are multi-lingual learners is also above 

average. Between them they speak 15 different languages.  

▪ Overall, the proportion of pupils with SEND is similar to other Government of Jersey 

primary schools on the Island. The proportion with a record of need is, however, higher.  

▪ The school’s wraparound childcare provision was considered as part of the review. 

  

Information about the review 

The Jersey School Review Framework (JSRF) was launched in 2018. Following a pause 

during the COVID-19 pandemic, reviews continued from September 2022. The first cycle of 

school reviews was completed for all Government of Jersey schools by July 2024. The 

framework was updated from January 2025. This particular review was conducted, and its 

report written, under this updated framework. 

▪ Reviewers evaluated the curriculum, teaching and learning through sampling these 

subjects: early reading; personal, social and health education including citizenship 

(PSHE); mathematics and history. For each subject, the reviewers discussed the 

curriculum with subject leaders, visited lessons where possible, talked to some pupils 

about their learning and looked at samples of pupils’ work. They also listened to some 

pupils read to a familiar adult. The team also considered aspects of the curriculum in 

some other subjects, including in art, science and religious education. 

▪ Discussions were held with the headteacher, deputy headteacher, other leaders and 

staff to explore the various aspects of the school’s work, including the identification of 

and provision for different groups of pupils and safeguarding arrangements. The lead 

reviewer met with the school’s senior advisor from CYPES to gather their perspectives 

on the school’s strengths and current priorities.   

▪ Reviewers met with groups of pupils, including those holding leadership roles. The views 

of the wider staff and pupil bodies and of parents were gathered through surveys 

conducted explicitly for this review.  

▪ The team visited an assembly and observed pupils at the start of the day, at breaks and 

lunchtimes and as they moved around school. Reviewers talked with pupils informally 

during these times to hear their views of the school and how it looks after their academic 

and personal development.  

▪ The review examined the compliance and considered the quality of the school’s 

wraparound childcare. This included visiting the provision, speaking with leaders, staff 

and pupils and checking a wide range of records and documents. 

▪ The review team triangulated the evidence by considering a range of documents, 

including: leaders’ self-evaluation; their development plan; and behaviour and 

safeguarding records, including the school’s central record of checks on staff. They also 

took account of information and policies on the school’s website, the data report for 

2024/25 from CYPES and the school’s own analysis of assessment information. 
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Full report 

Curriculum, teaching and learning 

▪ The curriculum is thoughtfully planned to bring about learning and personal growth 

whatever pupils’ starting points or additional needs. The school’s values of ‘care, aspire, 

achieve’ are deliberately ordered to prioritise providing a nurturing environment so that 

pupils feel secure and are ready to learn. The PSHE curriculum is an integral part of the 

offer, developing pupils’ understanding of personal responsibility and resilience, and 

fostering their sense of curiosity.  

▪ This holistic approach reaches beyond the school day. Pre-school children are invited 

with their parents to weekly ‘Little Springs’ sessions. Carefully planned rhymes and 

activities spark their enthusiasm and help to develop their attention and speaking and 

listening skills. Pupils who attend the before- or after-school childcare enjoy a range of 

well-run activities, organised by staff who understand the importance of learning through 

play.    

▪ Children get off to a strong start in early years. The provision is well planned to build their 

learning and development across the different areas of learning. Staff are skilled in 

developing children’s learning through ‘back and forth’ conversations and providing extra 

support to those who need it.  The progress children make from their starting points by 

the end of the Reception Year is impressive.  

▪ A commitment to equity and ensuring that all pupils have the best possible start to their 

education permeates through all year groups. Tasks are adapted where appropriate to 

allow all pupils to benefit from the same curriculum. Support staff provide effective extra 

help in lessons for pupils who need it. Weekly ‘conferencing’ sessions allow teachers to 

work with individuals or small groups of pupils to give them extra practise or go over 

learning again.  

▪ By the end of Year 6, outcomes in reading, writing and mathematics are generally 

comparable with Island averages. There is no discernible gap between pupils who are 

multi-lingual learners or those who are eligible for Jersey Premium and their classmates. 

While some pupils with SEND may not reach the same level as their classmates, they 

make positive progress against their individual targets. 

▪ The impact of work over the last couple of years to further improve learning is tangible. 

As pupils across the school articulate their thinking clearly and listen carefully to others 

the focus on oracy is evident. Phonics is taught well, with good use made of a range of 

strategies to help those pupils who need it to keep up. The introduction of a more 

systematic approach to teaching writing has improved the quality of pupils’ work.   

▪ The curriculum meets requirements. Sensible decisions have been taken to move to 

different published schemes for mathematics and PSHE this year. Other subjects have 

been systematically reviewed to ensure appropriate coverage of knowledge, skills and 

key vocabulary and progression over time.  

▪ The school is, though, as leaders describe it, ‘on a journey’. Most curriculums are being 

taught for the first time this year. Teachers are therefore not yet fully familiar with the 

content. There is more to do to pinpoint precisely what pupils need to know, be able to 

do and importantly remember and recall by the end of each topic. Occasionally, pupils do 

not have sufficient opportunities to practise basic skills or correct mistakes. Leaders also 

recognise the importance of ensuring that pupils who are capable of achieving more are 

sufficiently challenged. 
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Behaviour, attitudes and attendance 

▪ The careful thought given to settling children when they join in early years pays huge 

dividends. Often having no pre-school experience, they quickly become accustomed to 

routines and expectations and are content playing with and alongside their classmates. 

These strong foundations nurture the positive attitudes to school and learning that are 

unmistakable in pupils of all ages. 

▪ Respectful relationships between pupils and between pupils and staff are part and parcel 

of everyday life at Springfield. This does not happen by chance. High expectations sit 

shoulder to shoulder with an unwavering commitment to ensuring that pupils know they 

are cared for, appreciated and understood. Staff consistently model how they expect 

pupils to behave. The PSHE curriculum teaches explicitly teaches important values and 

attributes.   

▪ Behaviour in class and around school is extremely positive. At social times it is 

exemplary. Pupils truly belong to a diverse and harmonious community. No-one is left 

out. Incidents of unkind behaviour are few and far between. Pupils learn the impact their 

actions have on others and become quite skilled at talking through and resolving 

problems for themselves or others. 

▪ It is unusual for pupils to slip up. If they do, a positive and restorative approach means 

that incidents hardly ever escalate. Suspensions are very rare. Indeed, Springfield 

successfully takes pupils under its wing who have found school difficult elsewhere. 

▪ Attendance sits stubbornly just below the Island average. Pupils who are eligible for 

Jersey Premium are more likely to be absent, not always for good reason. Leaders 

support and challenge in equal measure to help families overcome the barriers they face 

in getting their children to school. They frequently go above and beyond to offer practical 

help.  

▪ Nevertheless, leaders have redoubled their efforts to improve attendance this school 

year. They have tightened procedures to leave parents in no doubt about the importance 

of their child being in school on time, every day. More frequent monitoring of absence 

and earlier conversations with parents and carers are aimed at catching unnecessary 

absences before they become bad habits. It is, though, too early to see a marked impact.  

 

Personal development 

▪ An holistic approach to pupils’ development and respecting and promoting the rights of 

the child is what Springfield is all about. Leaders see it as their mission to cherish and 

cultivate pupils’ social and emotional wellbeing whatever their needs or background. At 

the heart of their work is the determination that pupils will be ‘emotionally literate to 

understand and face future challenges’.  

▪ High-quality provision for personal development starts early. Children are welcomed into 

the Springfield ‘family’ with a well-thought through start to life in early years. They clearly 

feel secure and happy and confident to have a go at new things. Sharing stories with an 

adult in a small group encourages children to think about the right thing to do from a 

young age.  

▪ Timely work helps Reception children to recognise and manage their own feelings from 

an early age. By Year 2, most pupils control their emotions admirably. Those that find it 

more difficult are given personalised strategies that they use sensibly when they feel the 
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need. The wellbeing room is a refuge for many pupils, providing the support and space 

to help them cope if they feel overwhelmed before they return to class.  

▪ The PSHE and citizenship curriculum is an important and integral part of pupils’ 

experience. The new scheme of work aligns well with the school’s emphasis on 

developing pupils’ oracy skills. This is abundantly clear in lessons where pupils explore 

and can articulate their feelings or views. Older pupils in particular are mature in their 

thinking and considerate of others’ views.    

▪ There are many other opportunities for pupils to reflect on the world they live in and their 

place in it. Assemblies consider social and moral values. Older pupils relish opportunities 

to help the younger ones. Trips and residential visits broaden pupils’ horizons and 

nurture a sense of Jersey identity and important attributes such as independence and 

confidence. Leaders bend over backwards to make sure that no-one misses out on these 

valuable opportunities.   

▪ Respect for others runs through Springfield like the writing in a stick of rock. Boys are 

considerate of girls and their right to be treated equally. Pupils are very accepting of 

difference, with a well-developed understanding that some of their classmates have 

additional needs and what that means for the way they are treated. 

▪ Pupils benefit hugely from being part of this truly inclusive school. Leaders are highly 

effective at drawing in parents and the community to nurture pupils’ appreciation of 

different cultures and religions. Home languages are celebrated. Proficiency in more 

than one language is seen as a superpower.  

▪ Older pupils take their leadership roles very seriously. School councillors make sure that 

pupils have a voice in matters. House captains help create a sense of belonging and 

healthy competition. Wellbeing ambassadors support staff in ensuring that no pupils are 

left out.  

▪ Warm relationships in the before- and after-school clubs ensure that pupils ensure 

consistent high levels of care whatever time of day they arrive at or leave school. 

 

Leadership and management 

▪ Pupils are at the heart of every decision made at Springfield. Clarity of purpose and an 

unwavering commitment to being inclusive and doing what is best for pupils starts with 

the headteacher and permeates every layer. Plans for improvement are tightly focused 

with clear milestones to ensure they stay on track. Tailored provision for pupils with 

SEND helps them to thrive. Creative use of Jersey Premium funding provides time for 

teachers to work with pupils who need extra support.  

▪ Leaders are unfailingly honest in their evaluation of the school’s strengths and accurate 

in identifying priorities for further development. That said, the school is always open to 

advice and eager to draw on external experience and expertise. For example, they are 

keen to start work with colleagues on the Island to consider how to take forward the work 

to counter violence against women and girls (VAWG) in an age-appropriate way.  

▪ Leaders have been productive in refining the curriculum since the last review. They are 

ambitious and measured in equal proportions and determined that any changes are 

based on hard evidence of what works and will be sustainable. This well-considered 

approach includes careful research and piloting, before rolling out more widely and 

regularly reviewing impact.  
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▪ Key to completing this work has been developing subject leadership. Staff have 

embraced this role and the responsibility for oversight of the content of their subject 

curriculums. They are keen to be at the forefront of developments in school, trialling new 

approaches. As yet, they are mostly less experienced or skilled at monitoring how 

effective the curriculum is. They do not necessarily have the in-depth knowledge of the 

requirements of their subject across all year groups.   

▪ Plans are in place to review each subject in depth over a three-year cycle. Leaders 

realise this may be too late for subjects towards the end of the cycle. They are 

considering how to best to assess coverage and progression after the first year so that 

adaptations can be made sooner rather than later.  

▪ Professional development opportunities and performance reviews are tightly linked to 

school priorities. Focused monitoring by senior leaders provides welcome and helpful 

feedback for teachers to hone their practice. Staff feel very well supported and 

appreciate the care for their wellbeing.   

▪ Putting care and pastoral support front and centre is a non-negotiable for leaders. This 

means that safeguarding practice is effective, including in the wraparound care. Leaders 

are swift to act if there are any concerns about a pupil. However, checks on paperwork 

and record keeping are not always quite as thorough as they might be. 

 

Notable strengths 

The school has notable strengths in the following areas: 

▪ The quality of the provision for the personal development of all pupils. This is 

underpinned by the commitment from the headteacher down to knowing pupils as 

individuals and providing the care they need to thrive socially, emotionally and 

academically.  

▪ Behaviour around the school, at social times and in class. 

The review team recommend that the school seeks to share its strengths in these areas with 

other schools on-Island.  
 

Recommendations 

The review team recommend that the school should take the following actions: 

As they continue to implement the revised curriculum, leaders should ensure that: 

- there is a precise focus on what the essential learning in each subject is and that 
teaching supports pupils to embed it in, and retrieve it from their long-term memory 

- pupils have sufficient opportunities to develop secure foundational skills 

- they keep their finger on the pulse, monitoring how effective teaching is, including for 
pupils capable of working at greater depth, and providing additional support and 
guidance for staff where needed 

- they take stock after the first year to assure themselves that coverage in each subject 
is complete and that progression is ambitious and appropriately mapped 

- subject leaders are developed further so that they are the in-house experts in their 
subject across all key stages and equipped with the skills to monitor provision and 
outcomes precisely. 
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Information about the school 

Age range of pupils: 3 to 11 years 

Gender of pupils: Mixed 

Number of pupils on the school roll: 206 (of which 26 in the Nursery class) 

The school runs its own wraparound childcare before and after school 

Headteacher: Mr Mal Robson  

School telephone number: 01534 759657 

School website: www.springfield.sch.je 

 

Information about the review team 

Jersey School Reviews take place over three days. The size and specialist experience of 

each review team reflects the size and the context of the school   

This review was led by an experienced off-Island school inspector/reviewer and consisted of 

a total of three reviewers. The team included one other off-Island team reviewers (also an 

experienced off-Island school inspector/reviewer) and one senior leader from another school 

who has been trained as a reviewer. 

Enquiries about this report should be addressed to the Head of School Review and 

Inspection, Children, Young People, Education and Skills, Government Building, Union 

Street, St Helier, Jersey JE2 3DN. 

 


